Developmental Psychology : Developmental Tasks Based on Age of Development
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A. Infants | Babies (0 - 2 years)

B. Toddlers | Pre-schoolers (2 - 5 years)
C. School Age Children (6 - 12 years)
D. Adolescents | Teenagers (13 - 18 years)
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ADOLESCENCE : THE LAST STEP BEFORE BECOMING AN ADULT
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DEVELOPMENT PSYCHOLOGY
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Nature and Principles of Learning | Factors affecting learning
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He gives the nation that knowledge comes from within.
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UfSTTEIT = N ohl YiehaT ol @A TedT ¥aTd dlR WY memory @I I& AT pure form H. pure ol
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Becoming musingly able to recall something as a result of practice and repetition. He is

known for the discovery of learning curve and forgetting curve.
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The law of effect is nation that not only humans but all animals continue to attempt to

find a solution to a problem and once found will continuously use the same solution in order
to solve the same problem.

PRINCEPLE OF LEARNING
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FACTORS (MOTIVATION, INTEREST & ATTITUDE) AFFECTING LEARNING
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Psychology of Learning : Theories of Learning

g 3 REgr1 denfia gfehan ¢, a1d: denfiet grT fafvs i fhd v 3ie 37 vl gT sy
fYepTet e g YT STTdT & fop ey ol Ufenarn e il ov 3mmenfid & 3R 37 fgidi ol cadeiive %y
O TR N AT ST e 8. 59 Ufehan o dfesd gRomm off amra €. afe a8t fgidl & areay & e < So
dl g "fcham arfeie u9rdt - Tehcll ©. I8 AAds=g = 319 3Nfdthr dem 3rgval & e 1° Uy
fRrgid gm0 € 30 O 95 eid s UaR & -

A. Conditional Response Theory

B. Insight Learning Theory
C. Trial and Error Theory
D. Learning by Imitation Theory
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Psychology in Learning : Individual Differences of Learners
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Physical Differences
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Mental Differences
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farenfeal o amen-faara & aft g1t & S 39 Tiva &Y fovam o a1l 8¢ I PHSIN @l 8. g8l WY
ST AT U gfe o faertelal ot sirer-fayrd ggd Sarer 8idr 6. 31d: 59 Rt Y faernd v sld-uid! ard
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Environmental Differences
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Psychology of Learning : Concept and Determinant of Motivation

ATq Sfia faf¥=r ver &t fafesrarst & v gar 8. deil-aeft cafch fnefl orl ol avt o faQy Wil ot 8
3R Tofl-eft 98 HRf ST T o1 & U= &dfeh & 7 H {49y 919 300 81 Uahd & S 98 39
a1 Pl e o foT0 URT BIaT @, 37d: 312 i i e & [oll feh o 1 H AT v1d 3cus 81 IT e
&t fopm ot IRoT ed €.

UROT 1 &1 W H faeTiSid feham ST epdr 6 -

1. WTehfcieh UROTT (Natural Motivation)

519 @fch @t freft orf Y JgdV WU § Fv Y IO Tqd: WU F 30T Bidl & ddl 98 Hgtad Yo
PEAT! &,

2. GITdS! UNOTT (Artificial Motivation)
9 Ifeh ol Sgd¥ @ o i - chl UNOTT §T@l N0 el eld] & dl 39 §471dd] UNUTT dhed ©.

UNOTT 89 g &t feham at gortfad awd 8. e Ya=-urs &t feham 5§ ugr & avie & der 3
TTeAT T 3 3TN eh URA hedT & feh Uivg ohl Ufchar gge el Tivg-T ehl Uicham i 2 ave U AL
feraT ST 8.

A. gATcHS TGEPhIUT
B. ANIcHd gGaaU]

Ject e § el 81F ¥ 31T & Y1 H Thel 81 i 37T H fooeg= ol ST URoT 3c9d &Il & 31t

U ol Yg& Pudl &, YPIcHD YGehU hedld! 6.
T WY H 3T%el 814 U¥ 3TTthald] ol 9 IRg i §Te Bl USdd dvdl & il divg I
APRTCHD FATT 6, TDICHD YGEDPIU] Paelld! o.

UNOTT ST dhel & vl U fafet & -
A, G¥IhN (reward)
GQUS (punishment)
YT (praise)
ATV (criticism)
faenferat &t ufa=NfdT (competition among the trainees)
fR1&reh] a1 ifthcd Ud @98 (personality and behavior of teachers)
qTaeTa {10t fafet (psychological methods of teaching)
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Psychology of Learning : Transaction Analysis in a Classroom

Q8707 YfehaT T 3R ThHTH T Hacayul [dW & dl 98 & - HIIR0A ol H-sTHe. 319 319+ student I
qhedTgde dd dd el @l Wdhd 19 dd 31T a3 control H = &1, et fiar amyeh fUifrer den el &
HHHTI] hl BTl ©. I TN S el HYT ST SHITU BISAT YST feh ITehT PIERoH HASTHE g TWRTE
e,

PIISH H TR 7 817 & g hNUT 8 Wahd &. Sl Udh V0T 3191 teaching style &l Jaha!
©. afe 3114 39 &Y Ueh &1 & U1y T8l Ugdd & dl d §I¥ A6y e Yand 6. 3G 916 d 3O Hegd il
3R 37d H g0 Hegd Bl ST foh ugel I 31TUeh! gdraT ST ganl 6 foh &Y student @1 3191 T chl
style BICIT & T Ueh area (&) BIdT & ST61 d 95 37< BId 6. 37T 31T & B & Uy s qiepi I
Ugad & dl d URT HEGH $ed & 3R G H H AT Icu= hdl &,

classroom # discipline 7 & T g¥NT ST Ul HITHH H student & 1Y deal I THI
personal problem SMMHeT T 8 Herdl 8. student Bl Igd TN JHETU ST unresolved Y8 Sl &
3T T d G H Haprerd &, Ul f@1fd § 319 proper authorities @ d&q-RAfd I 37aTd T
Tehd &,
Following are a few strategies to deal with troubled students -

A. TR e dTel BT Sl DhI3Te & UNT Yol. T8 BT U dTd e 30ch] JHWIT ol JHTET HehTei.
B. fehafl 717 & Hawd o WY § PRy e dlcl student Bl USRS & T refer .
3MYenT 39 3TN (principal) 9L TS foh 3T TR i THIT3T T T oo Tet 31
Sgd WY IdBN dlet B AT {he 3Ted STURTel i diet BTAT Dl 3a HATADINAT qeh of ST, P | 71
g1 @A dTal student @1 higher suthorities & 9T 81 Y1 A1fRV. &g I fif¥uet o dsd g1 8
feh, &1 I€ student TS & problem U&T @edT & fh=g 37T teacher 3! THWIT &l handle T oid &
a1 a8 3oy off 3=le T2l vl & fh 9 THWIT &I 3719 handle &v.
g ¥ discipline & #¥el ¥ §gd ORI philosophies 2T styles &. 3TYa! fofv S 3 @
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Golden rules about classroom management -

e Ensure that you have clearly stated rules and procedures with established
consequences that one expected and reviewed regularly.

All students must know the rules, routines and expectations.

e Never continue on with instruction when the rules are being broken - pause, delay and
ensure that you have your student's attention.

® Be sure that your instructional periods are not too long.

e Provide individual, personal cueing and prompts to certain students as needed.

e Sometimes just touching a student's shoulder will bring them back to task.



e Make sure you are teaching to all the various learning styles your students have. A
student who is not being more likely to be a problem.

1) Transactional Analysis (TA)

Jg Ueh U1 U1 © ST Dr. Eric Berne & I&Id UR 3MEMRT & 37ch 3R U I8 H Ueh &l (child),
adult 2T parent @ HAIASH &IdT ©. students deT teachers 8HRIT adult SIH @) &) H &1
dIed ©. IHI31 Dl co-operation 37 good will & & fohar SITdT €. like discipline with dignity,
there is a strong focus on self esteem and motivation.

There are seven components to T.A. they are -

1. I'm ok, you're ok
Teachers treat students as being ok, inspire of any discipline. Assume that students are
capable of change in the result circumstances.

2. Strokes

All people need recognition and positive feedback or strokes. T.A. works on collimating
unhealthy patterns of stroking and both positive and negative strokes.

3. Ego States

Dr. Berne believes that there are three ego states humans have. They are the parent, the adult
and the child. Each ego state determines the type of interaction between two people. For
example, if a teacher is in a parent mode and the student is in a child mode, conflict is sure to
result. Teaches communication can control the mode of conversation.

4. Transactions

This refers to communication between two people. Teachers should recognize which ego
states students are communicating from and follow a sequences to move students into a
different mode.

5. Games People Play

This refers to dysfunctional behavior. Much of this has been learned in dysfunctional families.
Theses dysfunctional games are played to obtain strokes, but instead reinforce negative self-
concepts. The T.A. manual identifies these games and tells how to terminate the games. Some
of the games include, "Yes, but..,", "Why don't you..." and "I'm only trying to help."

6. Life Script
Dr. Berne proposes that dysfunctional behaviors is the result of decisions made in childhood
in order to survive. This is the 'lifescript' a student plays and is difficult to break. T.A. strategies



sim to break him behaviors by changing the child's script to co-operation.

7. Contracts

Student change is brought about through contracts. These contracts are developed through a
collaboration between the teacher and the student. This assumes that students are capable of
deciding what they want for their lives.

2) Teacher Effectiveness Training (TET)

TET was created by Dr. Thomas Gordon and Ken Miller. The purpose of TET is to increase time
on task. There are seven behavioral skills that are taught in a TET classroom.
A. Behavioral Observation
Identifying Problem Ownership
Demonstrating Understanding
Being Understood
Expressing Recognition
Confrontation
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Win / Win Problem Solving

There is also a TET curriculum design that is based on a four step learning model called the
systemic implications of a pedagogy and achievement (SIPA).

A. Learning activities are structured.

B. Students are involved in activity.

C. They communicate about and process their personal experience with others.

D. They analyze and generalize for purpose of application to their classroom.



